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ABSTRACT
The primary purpose of this study was to determine 
how valuable Spanish teachers judged their books to be in 
helping students attain certain objectives proposed by 
the Department of Education for the Seventh, Eighth, and 
Ninth grade Spanish Literature Program. A secondary 
purpose was to determine whether any differences in the 
teachers' evaluation of the books could be attributed to 
the effect of the three variables--zone, region, and 
years of experience considered in the study.
The sample was limited to one hundred forty-nine 
teachers representing twenty-one school districts and 
fifty-eight public intermediate schools. A total of 
twenty-eight books were evaluated by the teachers. Three 
questionnaires, each utilizing a list of books and 
objectives and a Likert-type scale, were constructed to 
provide measures of teachers' perceptions of the books. 
During the Spring of 1977 questionnaires for the study 
were distributed among the randomly chosen sample of 
teachers. Completed forms were returned by one hundred 
thirty-nine teachers.
The overall value of each book was calculated by 
performing a series of summations. For this study, a 
valuable book was defined as one whose composite mean 
value equalled or exceeded 2.5 on a 4.0 point scale. A
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non-valuable book was defined as one whose composite mean 
value fell below 2.5. A Chi-Square test was the 
statistical procedure used to determine whether significant 
differences in teachers' evaluation of the books existed 
when teachers were classified according to school zone, 
region, and years of experience.
Findings
The overall evaluation of the books showed that 
Spanish teachers found none of their books valuable in 
helping students attain the objectives proposed by the 
Department of Education for the Seventh, Eighth, and Ninth 
grade Spanish Literature Program.
When teachers were classified according to zone, 
a significant difference in teachers' evaluation of the 
books was found only for grades eight and nine.
When teachers were classified according to region, 
a significant difference in teachers' evaluation of the 
books was found for all grades.
When teachers were classified according to years 
of experience, a significant difference in teachers' 
evaluation of the books was found only for grades eight and 
nine.
Although a difference in teachers' evaluation of 
the books was found when teachers were classified according 
to zone, region and years of experience, the difference 
existed only between the number of teachers choosing the
viii
"of no value" response over the "slightly valuable" 
category.
Conclusion
The major conclusion that can be drawn from this 
study is that Spanish teachers in Puerto Rico feel that 
the books used in the schools are not useful for meeting 
the Objectives proposed by the Department of Education 
for the Seventh, Eighth, and Ninth grade Spanish 
Literature Program.
Recommendations
On the basis of the present study the following 
recommendations are made:
1. New curriculum materials for the Spanish 
Literature Program should be developed.
2. Teacher participation in the evaluation of 
curriculum materials should be encouraged.
3. Further research should be undertaken to 
evaluate the textbooks being used at other grade levels 
in the Spanish Literature Program.
Chapter 1
INTRODUCTION
Textbooks are teaching tools and should be 
considered in this light during their selection, appraisal 
and evaluation. Because textbooks are used primarily as 
a means to help students arrive at educational goals, it 
is essential for any educational system to examine these 
materials in terms of the accepted functions, philosophy 
and objectives of their schools.
At present there is no concrete evidence that the 
books used in the schools of Puerto Rico are useful for 
meeting the objectives stated by the Department of 
Education.
STATEMENT OF THE PROBLEM
This study attempted to answer the following 
question: How valuable do the public seventh, eighth and
ninth grade Spanish teachers in Puerto Rico judge their 
books for the Spanish Literature program to be in helping 
their students attain certain objectives proposed by the 
Department of Education?
A secondary purpose of this study was to determine 
whether any differences in teachers evaluation of the 
books could be attributed to the effect of three variables- 
zone, region, and years of experience.
BACKGROUND OF THE STUDY
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Since the first attempts to establish a public 
education system in Puerto Rico, the lack of suitable 
instructional materials has been recognized as a major 
difficulty which has been aggravated by political, 
financial and language problems (Osuna, 1923).
According to Osuna (1923:22), before the American 
occupation of the Island in 1898, educational activities 
in Puerto Rico were mostly an imitation of Spain, and the 
fortunes of the mother country affected the fortunes of 
the Island. During this time, the selection of textbooks 
was characterized by strict church and state control. 
Freedom of choice was viewed as a threat to those in 
authority. Commenting on this situation, R.A. Middeldyck 
(1903:246) pointed out that:
Books for the people were considered by the 
Spanish colonial authorities to be of the nature 
of inflamable or explosive substances, which it 
was not safe to introduce freely . . . books 
and printing materials were subjected to the 
payment of high import duties, and to a series 
of annoying formalities, among which the passing 
of the political and ecclesiastical censors was 
the most formidable.
The lack of appropriate texts for the schools was 
one of the biggest problems encountered by American 
educators when adapting the American system of education 
to Puerto Rico. American textbooks started to be trans­
lated into Spanish since the books found could not be used, 
and no others existed in the Island. In general, American
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books presented an environment which was entirely different 
and unfamiliar to the Puerto Rican child. Osuna (1923:193), 
noted that:
Readers with stories on sleighing and skating 
parties could not be appreciated by the children as 
well as if they had treated of swimming parties or 
even picnics where the traditional roasted pig was 
the center of attraction; and problems of 
arithmetics on apples, peaches, pears, bushels, and 
what not, could not be appreciated by the.children 
as if they had been on bananas, nisperos, aguacates, 
oranges and fanegas or quintales. In writing it 
was a common thing to see a child with a copy book 
copying down English words and phrases the meaning 
of which he did not know from greek.
The first Puerto Rican textbooks, History of Porto 
Rico and Antologia Puertorriguena, appeared in 1904 and 1905 
respectively, but it was not until the early twenties that 
a tendency toward the local preparation of the materials 
needed for the schools was manifested. As in the United 
States, the majority of the first local books were prepared 
and published through the initiative of individual 
teachers.
According to E. P. Hanson (1961), by 1930 Puerto 
Rico's philosophy of education, based on tradition in theory 
and routine in practice, had been transformed into a 
philosophy based on a diagnosis of the Puerto Rican 
educational system from the viewpoint of Puerto Rico's 
needs. Although not much progress was made, awareness of 
the need for local production of books adapted to the needs, 
interests, and environment of the Puerto Rican children 
began to develop.
After the creation of an Insular Department of 
Education and the selection of a Puerto Rican to serve as 
Secretary of Education in 1952, local proposals for more 
and better textbooks and other educational materials began 
to develop.
According to Rodriguez Bou (1961), the establishment 
of a Department of Education Press in 1948; an increase in 
budget appropriation for the purchase of books in 1950; 
the enactment of Public Law Number 22 of 1954 which 
authorized the creation of a program for the production 
and dissemination of printed materials; and a Six Year Book 
Plan were the major steps taken by the educational agency 
in order to provide sufficient materials for the schools 
during the late forties and fifties.
Since 1954 the selection and distribution of books 
and other printed materials for the schools has been 
entrusted to the Office for the Production and Purchase 
of Textbooks. This agency has been responsible for 
choosing all the books used in the schools of Puerto Rico, 
uniformity of procedures and of materials being its major 
objectives. As a result, no differences can be found 
between the books used in a small town in the mountains of 
Puerto Rico and one in the populous industrialized 
metropolitan area (Hammill, 1963).
Currently, the lack of materials in the schools is 
considered one of the four major problems being faced by 
Puerto Rican educators today. The September 4, 1977 issue
of an Island newspaper, El Mundo, carried an article 
titled "Crisis in the Classroom: Lack of Materials and
Physical Deterioration1' in which two Spanish teachers 
confirmed that the shortage of teaching materials was the 
major deterrent in their work (Brignoni, 1977).
For all these reasons, studies concerning the 
appraisal and evaluation of existing materials are found 
to be of primary importance. This study was an attempt to 
involve teachers in a problem which concerned and affected 
them, as well as to furnish information on which to base 
decisions regarding the appropriation of money for the 
selection of textbooks to be used in the Spanish program.
In Puerto Rico, research dealing with textbooks and 
their contribution to the learning process is almost non­
existent. For this reason, this study has received 
enthusiastic support and cooperation from the following 
educators:
Dr. Laura Gallego, Dean of the College of Education 
at the University of Puerto Rico
Dr. Ismael Rodriguez Bou, Chancellor of the 
University of Puerto Rico
Mrs. Iris Va'zquez de Brunet, Under-Secretary of 
the Planning and Educational Development Area 
of the Department of Education
Dr. Ana C. Caceres, Former Professor of Education 
at the University of Puerto Rico
Dr. Jose^ A. Caceres, Former Dean and Professor of 
Education the University of Puerto Rico
Professor Juanita Carrillo, Former Dean of Students 
at the University of Puerto Rico
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Dr. Angeles Pastor, Former Under-Secretary of 
Education and Professor Emeritus at the 
University of Puerto Rico
DEFINITION OF TERMS USED
In order to facilitate the reader's understanding 
as well as to make it feasible for the investigator to 
formulate conclusions and make recommendations, the 
following terms are defined:
Department of Education
One of the departments of the executive authority 
established under Article 4, Section 6 of the Constitution 
of the Commonwealth of Puerto Rico. This agency is 
responsible for the administration and supervision of all 
aspects of the educational programs within the Island.
Evaluation
The process of ascertaining or judging the value 
or amount of something by the use of a standard of 
appraisal (Good, 1973).
Evaluation Criteria
The standards against which a person, a group, a 
procedure or an instrument may be checked (Good, 1973).
Rural School
Those schools located outside the city limits of 
a municipality or district.
School Regions
Administrative units established to serve a group 
of districts in a wide geographical area. For this 
purpose, the Island is divided into six school regions.
They are: San Juan, Ponce, Mayagiiez, Caguas, Arecibo and
Humacao. Each consist of a determined number of districts 
with an urban center and an outlying rural territory.
Secondary Schools
Those schools comprised of grades seven to twelve.
Six Year Book Plan
A project of the Department of Education to develop 
and distribute all necessary books to the schools of the 
Island.
Spanish Language Program
The basic curriculum guide which includes a concise 
presentation of the educational aims, points of view, scope 
and sequence of content, as well as the arrangement and 
sequence of the subject matter for each grade level.
'Spanish Literature Program
A section of the basic curriculum guide (Spanish 
Language Program) for grades seven through twelve containing 
the thematic areas, the purposes, objectives and the 
materials for each grade level.
Spanish Textbooks
Those books used in the schools and written in 
Spanish by Spanish-American and Puerto Rican authors.
Teachers Years of Experience
Years of teaching Spanish in the schools of Puerto
Rico.
Textbook
Any book used for classroom purposes.
Urban Schools
Those schools located within the city limits of a 
municipality or district.
LIMITATIONS OF THE STUDY
Due to a lack of time and resources, the investigator 
limited the scope of the study in the following areas:
The participants of the study were restricted to 
one hundred forty-nine Spanish teachers. These teachers 
were those working in the seventh, eighth, and ninth grade 
within the urban and rural centers of twenty-one school 
districts in Puerto Rico.
The books appraised were limited to those selected 
and required by the Department of Education for the Spanish 
classes in grades seven through nine in the schools of 
Puerto Rico.
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The objectives for evaluating the books were those 
specified by the Department of Education for the unit 
pertaining to the Literary Periods and their Movements for 
the intermediate grades. Titles of the books and objectives 
utilized in the study are given in Appendices A and B.
Chapter 2
A REVIEW OF RELATED LITERATURE
The literature survey included selected studies 
pertaining to the evaluation of textbooks. This review 
was further limited to studies done in the Island. Since 
the techniques and standards utilized in Puerto Rico for 
selecting and appraising school books are based upon those 
employed in the United States, it was found necessary also 
to examine the nature of textbook evaluation in the United 
States.
STUDIES DEALING WITH TEXTBOOK EVALUATION 
IN THE UNITED STATES
According to Hall-Quest (1918), the lack of a clear 
set of guidelines and ideas about the selection of books 
led many people to believe during the first year of this 
century, that anybody interested in the public schools 
was qualified to select printed materials for the various 
grades and subjects. This situation promoted the develop­
ment of new ways of selecting and appraising textbooks.
In most cases the studies emphasized the format and content 
of the books rather than their educational and psychological 
aspects.
In 1922 R. H. Franzen and F. B. Knight, after 
analyzing the studies concerning the selection of textbook
10
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during the previous two decades, concluded that the most 
frequently used criteria for selecting textbooks were: 
the factor of interest, students' comprehension, methods 
of study involved, value of the content, and the 
mechanical construction of the text. An interest in the 
child's needs and in educational principles was also found 
to prevail.
Gertrude Whipple's doctoral dissertation of 1936, 
Procedures Used in Selecting School Books, was the most 
thorough reference found concerning the practices 
utilized in the United States for the selection of text­
books around the 1930's. Her study revealed that six 
procedures for selecting books seemed to predominate.
These were: selection by central curriculum committee,
guided selection by the teachers and the principal, 
selection by central staff members, unguided selection by 
the teachers and the principal, and selection based on a 
consensus of opinion from all staff and members concerned 
with the books.
Although wide variety of standards for selecting 
books was reported, emphasis was still given to the content 
and physical makeup of the books. One hundred forty-nine 
methods were found, the most widely used being: "trying
out books in the classrooms," "comparing personal 
judgements," and "making personal examinations."
Cronbach's Text Materials in Modern Education of 
1955, was recognized as the major study of instructional
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materials in the last twenty years by the ERIC TM REPORT 
45 in 1975. The purpose of Cronbach's study was to raise 
questions and encourage teachers and administrators to 
develop new plans for using and selecting books.
As a result of these and other studies dealing 
with textbooks, a greater awareness of the difficulties 
inherent in the selection, appraisal and evaluation of 
school books has developed in recent years. The two areas 
given the most attention are the development of evaluation 
techniques and methods, and the analysis of content.
Among those studies which have favored the concept of a 
total evaluation of books (looking at the content as well 
as the aesthetic and physical aspects of the book), are 
those of Haight in 1951; Benthul in 1954; Hall in 1958; 
Kiaie in 1964; Ettenberg in 1969; Wisneieski, Froelich, 
Knight and Hodges in 1970; and Reisner in 1974.
The most prolific area of research has been in the 
analysis of book content. Evidence is seen in the amount 
of literature that exists. Examples of such work are: 
McCain in 1959; Kelly in 1962; Otting in 1964; Taylor, 
Findley and Smith in 1966; Brown in 1967; Parker and 
Kapili in 1968; Eash and Suh in 1970; Green, Milkent and 
Alcala in 1971; Hillerman and Robards in 1972; Abercrombie 
and Kilbourn in 1974; Simon and Vaughn in 1976; and 
Cashman in 1977.
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STUDIES DEALING WITH TEXTBOOKS IN 
PUERTO RICO
In Puerto Rico, research concerning the evaluation 
of school books is almost non-existent. The majority of 
studies conducted on the Island pertain to the history 
and problems of the educational system as well as to the 
formulation and interpretation of the educational philoso­
phy, programs and objectives; the acknowledgment and 
discussion of textbooks has been merely incidental.
A History of Education in Porto Rico by Juan Jose"* 
Osuna, and A Survey of the Public Educational System of 
Porto Rico by the Institute of Field Studies, Teachers 
College, Columbia University are the oldest references 
found regarding school books in Puerto Rico. The need for 
more varied and appropriate textbooks was strongly 
emphasized by both studies. Although much progress has been 
reported in recent years the situation today is still 
considered critical.
The need to make textbook selection part of a 
comprehensive program of curriculum development, providing 
sufficient flexibility to allow for both the abilities 
and needs of teachers and pupils and school objectives has 
been considered in the last twenty-five years to be the key 
to the book problem. Emphasis has also been given to better 
procedures of requisition, distribution and collection of 
books.
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References concerning the criteria followed by the 
Department of Education for the selection, adaptation and 
evaluation of school books were found in Estudio del 
Sistema Educative de Puerto Rico (Rodriguez Bou, 1959: 
1456-57) , and in Problemas de Educacion eh Puerto Rico 
(Rodriguez Bou, 1947: 110-111). An examination of these 
criteria (Appendix D) indicates that the methods of 
evaluation used in Puerto Rico are similar to those 
accepted and utilized in the United States.
In Estudio del Sistema Educativo de Puerto Rico, by 
Rodriguez Bou, a brief mention of several studies concerning 
the evaluation of some Spanish, English, social studies 
and science books is given, an analysis of content in terms 
of the treatment of a particular topic being its main 
obj ective.
Charles 0. Hamill's doctoral dissertation of 1973,
"A Proposed Plan to Evaluate the Public Secondary Schools 
of Puerto Rico" was the only study found dealing with the 
appraisal of educational materials in terms of the 
educational program. For Hamill (1963:169), the evaluation 
of instructional materials centers around the following 
question: To what Jjextent are the objectives of the
school being furthered by the adequacy and quantity of 
necessary materials?
At the moment no comprehensive study dealing with 
the contribution of text materials to the Puerto Rican 
educational system exists.
Chapter 3
DESIGN OF THE STUDY
To collect the necessary information and data 
required in this study, a questionnaire for each grade level 
was developed and tested by the writer. To collect 
information from the selected teachers, permission was 
obtained from the Department of Education, the District 
Superintendents and the local School Principals. The 
questionnaires were distributed and collected by the writer 
from August 12 through October 3, 1977. The information 
obtained was recorded and the appropriate statistical 
procedures were applied. Finally, the findings were 
summarized, the conclusions were drawn and recommendations 
were made.
INSTRUMENT
Three questionnaires were used in the study. These 
were identified as Form A (seventh grade), Form B (eighth 
grade), and Form C (ninth grade). Each consisted of two 
sections; one was used to categorize teachers by zone, 
region, sex and years of experience, while the other 
contained an evaluation sheet utilized by teachers for 
rating each book. Twenty - eight books were selected; eleven 
from the seventh grade, ten from the eighth grade, and seven
15
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from the ninth grade. The book evaluation sheet contained 
a Likert-type scale and a set of objectives for each grade 
level. The participants were requested to appraise each 
book in terms of its value in helping students attain the 
objectives proposed by the Department of Education. The 
teachers responded by circling the appropriate number 
which appeared under each rating category and to the right 
side of each objective. In order to classify the responses, 
a four point scale was utilized. A numerical value of 
four (4) denoted that the book was considered as being 
extremely valuable, while one (1) indicated the position 
of no value.
A cover letter which explained the purpose and 
nature of the study was distributed with the questionnaires 
among the teachers. Instructions on how to complete and 
return the questionnaires were also included (for the cover 
letter and sample of these instruments, see Appendix C).
TESTING THE INSTRUMENT
A tentative form of each questionnaire and a copy of 
the explanatory letter was reproduced and distributed to 
representatives of the teacher population during the Summer 
of 1977 at the University of Puerto Rico. A total of 
forty-three teachers participated in this phase of the 
study. They were asked to comment on the format, style and 
content of each instrument.
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Each questionnaire form was also examined by the 
Planning and Educational Development Area within the 
Office of Statistics of the Department of Education.
STUDY SAMPLE
A stratified random sample of teachers, representing 
twenty-one school districts, was selected for this study.
One hundred f o rty -nine teachers, who worked in fifty- 
eight public intermediate schools during the Fall semester 
of the 1977-78 school year comprised the sample.
Of the one hundred forty-nine teachers, 59.71 
percent were from rural areas while 40.28 percent came 
from urban centers. Teachers with one to five years of 
experience made up 32.37 percent of the sample; teachers 
with six to ten years, 46.76 percent; and teachers with 
eleven or more years, 20.86 percent.
Teachers from all six school regions were included 
in the sample. Of the one hundred forty-nine teachers 
participating in the study 12.19 percent came from 
Arecibo; 24.17 percent from Caguas; 6.45 percent from 
Humacao; 4.51 percent from Mayagiiez; 29.93 percent from 
Ponce; and 22.74 percent from San Juan.
DISTRIBUTION OF TEACHERS' QUESTIONNAIRE FORM
The period for data collection lasted about eight 
weeks, from August 12 to October 3, 1977. During this time 
the teacher sample was visited and the questionnaires were
18
completed. Confidentiality and anonymity were assured to 
each participant.
The number and percentage of useable questionnaires 
obtained from the sample is shown below:
Table 1
Number and Percentage of Useable Questionnaires 








Seventh 60 60 100.00
Eighth 41 39 95.12
Ninth 48 40 83.33
ANALYSIS OF DATA
Data were collected by means of a checklist used to 
record the teachers' responses.
The overall value for each book was calculated by 
performing a series of summations. For this investigation, 
a valuable book was one in which the composite mean value 
equaled or exceeded 2.5 on a 4.0 scale. A non-valuable 
book was one in which the composite mean value fell below 
2.5.
The independent variables stated in the problem 
were considered and studied for each of the three grades.
A Chi-Square Test was the statistical procedure
used to determine whether a significant difference in 
teachers evaluation of the books resulted when teachers 
were classified according to school zone, region, and 
years of experience. The .05 level of confidence was used 
for this study. The equation for the Chi-Square, as 
described by Garrett (1972),, may be expressed as:
And f = expected frequency of occurrence in the hypothesis.
Finally, the presentation and analysis of data 




Where fQ = frequency of occurrence of observed facts.
Chapter 4 
PRESENTATION AND ANALYSIS OF DATA
The primary purpose of this study was to determine 
how valuable Spanish teachers judged their books to be in 
helping students attain certain objectives proposed by the 
Department of Education for the Seventh, Eighth, and 
Ninth grade Spanish Literature Program. A secondary 
purpose was to determine whether any differences in the 
teachers' evaluation of the books could be attributed to 
the effect of the three variables--zone, region, and years 
of experience considered in the study.
This chapter will be concerned first, with the 
overall evaluation of the books and second, discussion of 
the variables selected for the study. The results of the 
statistical analysis of these data are presented as they 
relate to each grade level.
SEVENTH GRADE RESPONSES
Table 2 shows the distribution of teachers' 
responses and mean value scores for each of the seventh 
grade books. Since none of the books was given a mean 
value score which equalled or exceeded 2.5 it can be 
concluded that for the purposes of this study (loc. cit. 




















1 121 88 50 17 1.87
2 97 124 47 14 1.92
3 99 113 38 8 1.82
4 108 85 45 43 2.10
5 70 139 26 5 1.86
6 87 110 28 9 1.82
7 109 90 7 4 1.61
8 143 105 10 1.50
9 128 83 11 6 1.54
10 137 82 13 2 1.49
11 96 43 14 3 1.51
Total 1195 1062 290 111
The distribution of teachers' responses for all 
the seventh grade books and the percentage of responses 
for each rating category is shown in Table 3. As indicated 
by these figures the "of no value" category and the 




Distribution of Seventh Grade Teachers'






Of No Value 1195 44.96
Slightly Valuable 1062 39.95
Moderately Valuable 290 10.91
Extremely Valuable 111 4.18
Total 2658 100.00
A Chi-Square test was used to determine if the 
number of teachers' responses in each rating category could 
have been attributed to chance in an equal probability 
situation. Table 4 shows both the observed and the 
theoretical frequencies. The theoretical frequencies are 
represented by the figures in parentheses within the 
different cells.
The analysis of data shows that the responses 
obtained differed considerably from those expected in an 
equal probability situation. This was interpreted to mean 
that the teachers preferred one of the rating categories.
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Table 4
Comparison of Obtained Frequencies with Those 
Expected on an Equal Probability Hypothesis
Rating Category








1195o 1062 290 111 2658
F 664.5 e 664.5 664.5 664.5 2658
X2 = 784.852*** 
df = 3 P at .05 = X2 I 7.815
***Significant at the .05 level of confidence
ANALYSIS OF SEVENTH GRADE TEACHERS' RESPONSES 
ACCORDING TO TEACHERS' ZONE, REGION,
AND YEARS OF EXPERIENCE
A secondary purpose of the study was to determine 
whether any differences in the teachers' evaluation of 
the books could be attributed to the effect of three 
variables--zone, region, and years of experience.
Distribution of Seventh Grade Teachers'
Responses by Zone
Table 5 shows the distribution of teachers' 
responses by school zone. An examination of this table 
shows that close to eighty-four percent of rural and urban 


















Urban 510 445 124 55 1134
44.97% 39.24% 10.93% 4.85% 42.66%
Rural 685 617 166 56 1524
44.95% 40.49% 10.89% 3.67% 53.34%
Total 1195 1062 290 111 2658
Percent of total in each category:
44.96% 39.95% 10.91% 4.18% 100.00%
A Chi-Square test was used to determine whether a 
significant difference in teachers' evaluation of the 
books resulted when teachers were classified according to 
school zone. Table 6 shows both the observed and the 
theoretical frequencies. The theoretical frequencies are 
represented by the figures in parentheses within the 
different cells.
An analysis of the data revealed that the obtained 
Chi-Square of 2.405 was not sufficiently large to indicate 
that the number of teachers' responses in each rating 
category could not be attributed to chance.
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Table 6
Chi-Square Test of Independence Between the
Teachers’ Evaluation of the Books and the
Teachers' School Zone
Rating Category 
School Of No Slightly Moderately Extremely
Zone Value Valuable Valuable Valuable Total
Urban (509.83) (453.08) (123.72) (47.35)
510 445 124 55 1134
Rural (685.16) (608.9) (166.27) (63.64)
685 617 166 56 1524
Total 1195 1062 290 111 2658
X2 = 2.405
df = 3 P at .05 = X2 > 7.815
Distribution of Seventh Grade Teachers'
Responses by Years of Experience
The number of responses which appeared in each 
rating category in terms of teaching experience is given 
in Table 7.
Analysis of the data for each individual group 
shows that the largest number of responses appeared in 
the "of no value" category of response regardless of the 
teachers' difference in years of experience.
A Chi-Square test was used to determine whether a 
significant difference in teachers' evaluation of the 
books resulted when the teachers were classified according 
to years of experience. Table 8 shows both the observed
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and the theoretical frequencies. The theoretical 
frequencies are represented by the figures in parentheses 
within the different cells.
Table 7
Distribution of Seventh Grade Teachers' 












1 to 5 417 381 112 50 960
43.44% 39.69% 11.67% 5.21% 36.12%
6 to 10 460 394 111 37 1002
45.91% 39.32% 11.08% 3.69% 37.70%
11 or more 318 394 67 24 696
45.69% 41.24% 9.63% 3.45% 26.19%
Total 1195 1062 290 111 2658
Percent of total in each category:
44.96% 39.95% 10.91% 4.18% 100.00%
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Table 8
Chi-Square Test of Independence Between
the Teachers' Evaluation of the Books






































Total 1195 1062 290 111 2658
x2 = 6.655
df = 6 P at .05 == X2 ^  12. 592
An examination of Table 8 shows a Chi-Square of 
6.655. This value was not of sufficient size to indicate 
that the difference in number of responses in each 
rating category could not be attributed to chance.
Distribution of Seventh Grade Teachers'
Responses by Regions
When classified by regions, the number of teachers' 
responses under each category shows a preference for the 
"of no value" and "slightly valuable" entries. Only in 
Ponce did the number of responses under the "slightly 
valuable" category exceed those of the "of no value" 
category. These results are shown in Table 9.
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Table 9














Arecibo 151 114 44 9 318
47.48% 35.85% 13.84% 2.83% 11.96%
Caguas 261 232 39 20 552
47.28% 42.03% 7 .07% 3.62% 20.77%
Humacao 71 47 10 10 138
51.45% 34.06% 7 .25% 7.25% 5.19%
Mayagiiez 58 36 21 5 120
48.33% 30.00% 17.50% 4.17% 4.51%
Ponce 334 408 121 51 914
36.54% 44.64% 13.24% 5.58% 34.39%
San Juan 320 225 55 16 616
51.95% 36.53% 8.93% 2.60% 23.18%
Total 1195 1062 290 111 2658
Percent iof total in each category:
44.96% 39.95% 10.91% 4.18% 100.00%
A Chi-Square test was used to determine if teachers' 
evaluation of the books were significantly different when 
teachers were classified according to educational regions. 
Since various cells from Humacao, Mayagiiez, and Arecibo 
had a theoretical frequency of less than five, these
regions were not considered in testing the hypothesis. 
Table 10, shows both the observed and the theoretical 
frequencies for the Caguas, Ponce, and San Juan regions. 
The theoretical frequencies are represented by the 
figures in parentheses within the different cells.
Table 10
Chi-Square Test of Independence Between the 













Caguas (242.59) (229.33) (57.00) (23.06)
261 232 39 20 552
Ponce (401.68) (379.73) (94.38) (38.19)
334 408 121 51 914
San Juan (270.72) (255.92) (63.61) (25.74)
320 225 55 16 616
Total 915 865 215 87 2082
X2 = 50.389***
df = 6  P at .05 = X2 ~  12.592
***Significant at the .05 level of confidence
Analysis of the data resulted in a Chi-Square of 
50.40. This value was large enough to indicate that the 
differences in the teachers' evaluation of the books could 
not be attributed to chance.
EIGHTH GRADE RESPONSES
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Table 11 shows the distribution of teachers' 
responses and mean value scores for each of the eighth 
grade books. Since none of the books was given a mean 
value score which equalled or exceeded 2.5 it can be 
concluded that for the purposes of this study (loc. cit. 
p. 18) none of the eighth grade books was found to be 
valuable.
Table 11











1 226 66 67 61 1.91
2 193 58 44 29 1.71
3 160 63 52 37 1.89
4 177 74 84 85 2.18
5 123 70 70 61 1.99
6 74 73 21 18 1.89
7 163 59 58 20 1.78
8 80 48 32 20 1.95
9 186 49 47 42 1.83
10 113 39 40 36 1.99
11 72 25 26 21 1.97
Total 1,567 594 541 430
The distribution of teachers' responses for all 
the eighth grade books and the percentage of responses
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for each rating category is shown in Table 12. As 
indicated by these figures the "of no value" category 
was favored by the teachers.
Table 12
Distribution of Eighth Grade Teachers' 






Of No Value 1567 50.03
Slightly Valuable 594 18.96
Moderately Valuable 541 17.27
Extremely Valuable 430 13.72
Total 3132 99.98
A Chi-Square test was used to determine if the 
number of teachers' responses in each rating category 
could have been attributed to chance in an equal 
probability situation. Table 13 shows both the observed 
and the theoretical frequencies. The theoretical 
frequencies are represented by the figures in parentheses 
within the different cells.
The analysis of data shows that the responses 
obtained differed considerably from those expected in an 
equal probability situation. This was interpreted to 
mean that the teachers preferred one of the rating 
categories.
Table 13
Comparison of Obtained Frequencies with Those 











Fo 1567 594 541 430 3132
Fe
783 783 783 783 3132
X2 = 434.457***
df = 3 P at .05 = x2 2. 7.815
***Significant at the .05 level of confidence.
ANALYSIS OF EIGHTH GRADE TEACHERS' RESPONSES 
ACCORDING TO TEACHERS' ZONE, REGION,
AND YEARS OF EXPERIENCE
A secondary purpose of the study was to determine 
whether any differences in the teachers’ evaluation of the 
books could be attributed to the effect of three 
variables--zone, region, and years of experience.
Distribution of Eighth Grade Teachers’
Responses by Zone
Table 14 shows the distribution of teachers' 
responses by school zone. An examination of this table 
shows that the majority of both rural and urban teachers 
preferred the "of no value" alternative.
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Table 14














Urban 325 99 187 83 694
46.82% 14.26% 26.94% 11.95%
Rural 1542 495 354 347 2438
50.94% 20.30% 14.52% 14.23%
Total 1567 594 541 430 3132
Percent of total in each category:
50.03% 18.97% 17.27% 13.73% 100.00%
A Chi-Square test was used to determine whether a 
significant difference in teachers' evaluation of the 
books resulted when teachers were classified according 
to school zone. Table 15 shows both the observed and the 
theoretical frequencies. The theoretical frequencies 
are represented by the figures in parentheses within 
the different cells.
An analys is of the data revealed that the 
obtained Chi-Square of 62.530 was large enough to indicate 
that the number of teachers' responses in each rating 
category could not be attributed to chance.
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Table 15
Chi-Square Test of Independence Between the













Urban (347.22) (131.62) (119.87) (95.28)
325 99 187 83 694
Rural (1219.77) (462.37) (421.12) (334.71)
1242 495 354 347 2438
Total 1567 594 541 430 3132
X2 = 62.530***
df = 3 P at .05 = X2 i  7.815
***Significant at the .05 level of confidence.
Distribution of Eighth Grade Teachers'
Responses by Years of Experience
The number of responses which appeared in each 
rating category in terms of teaching experience is given 
in Table 16.
Analysis of the data for each individual group 
shows that the largest number of responses appeared in 
the "of no value" category of responses regardless of the 
teachers' difference in years of experience.
A Chi-Square test was used to determine whether a 
significant difference in teachers' evaluation of the 
books resulted when the teachers were classified according
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Table 16
Distribution of Eighth Grade Teachers'












1 to 5 572 150 170 198 1090
52.47% 13.76% 15.60% 18.16% 34.80%
6 to 10 727 197 231 124 1279
56.84% 15.40% 18.06% 9.70% 40.84%
11 or more 268 247 140 108 763
35.12% 32.37% 18.34% 14.15% 24.36%
Total 1567 594 541 430 3132
Percent of total in each category: 
50.03% 18.97% 17.27% 13.73% 100.00%
to years of experience. Table 17 shows both the observed 
and the theoretical frequencies. The theoretical 
frequencies are represented by the figures in parentheses 
within the different cells.
An examination of Table 17 shows a Chi-Square of 
177.111. This value was large enough to indicate that 
the difference in number of responses in each rating 
category could not be attributed to chance.
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Table 17
Chi-Square Test of Independence Between
the Teachers' Evaluation of the Books
and the Teachers' Years of Experience
Rating Category
Years of Of No Slightly Moderately Extremely
Experience Value Valuable Valuable Valuable Total


























Total 1567 594 541 430 3132
X2 = 177.111***
df = 6__________________________ P at .05 = X2 > 12.592
***Significant at the .05 level of confidence
Distribution of Eighth Grade Teachers'
Responses by Regions'
When classified by regions, the number of teachers'
responses under each category shows a preference for the
"of no value" category. These results are shown in Table
18.
A Chi-Square test was used to determine if 
teachers' evaluation of the books were significantly 
different when teachers were classified according to 
educational regions. Since various cells from Humacao, 
Mayagiiez, and Arecibo had a theoretical frequency of less 
than five, these regions were not considered in testing 
the hypothesis. Table 19 shows both the observed and the
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Table 18













Arecibo 329 122 5 77 420
78.33% 2.14% 1.19% 18.33% 13.41%
Caguas 337 62 116 181 756
44.58% 16.14% 15.34% 23.94% 24.14%
Humacao 141 5 57 4 264
53.41% 23.48% 21.59% 1.52% 8.43%
Mayaguez 111 5 3 1 120
92.5% 4.17% 2.50% .83% 3.83%
Ponce 363 183 177 75 828
43.84% 25.72% 21.38% 9.06% 26.44%
San Juan 594 286 183 92 744
38.44% 34.60% 24.60% 12.37% 23.75%
Percent of total in each category:
50.03% 18.97% 17.27% 13.73% 100.00%
theoretical frequencies for the Caguas, Ponce and San Juan 
regions. The theoretical frequencies are represented by 
the figures in parentheses witin the different cells.
Analysis of the data resulted in a Chi-Square of 
102.720. This value was large enough to indicate that the
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differences in the teachers' evaluation of the books could 
not be attributed to chance.
Table 19
Chi-Square Test of Independence Between the 













Caguas (320.19) (168.21) (154.57) (113.01)
337 122 116 181 756
Ponce (350.69) (184.23) (169.29) (123.77)
363 213 177 75 828
San Juan (315.11) (165.54) (152.13) (111.21)
286 185 183 92 746
Total 986 520 476 348 2330
X2 = 102 
df = 6
.720***
P at .05 = X2 =  12. 592
***Significant at the .05 level of confidence
NINTH GRADE RESPONSES 
Table 20 shows the distribution of teachers'
responses and mean value scores for each of the eighth 
grade books. Since none of the books was given a mean 
value score which equalled or exceeded 2.5 it can be 
concluded that for the purposes of this study (loc. cit. 




Distribution of Eighth Grade Teachers1
Responses by Books












1 351 65 63 28 1.54
2 165 39 35 8 1.54
3 211 78 37 12 1.56
4 195 44 37 10 1.52
5 232 66 37 29 1.62
6 119 85 37 6 2.10
7 99 30 19 8 1.59
8 104 16 18 5 1.47
9 62 39 22 7 1.80
Total 1538 462 305 113
The distribution of teachers' responses for all
the ninth grade books and the percentage of responses 
for each rating category is shown in Table 21. As 
indicated by these figures the "of no value" category 
was favored by the teachers.
A Chi-Square test was used to determine if the 
number of teachers' responses in each rating category 
could have been attributed to chance in an equal 
probability situation. Table 22 shows both the observed 
and the theoretical frequencies. The theoretical
40
Table 21
Distribution of Ninth Grade Teachers'






Of No Value 1538 63.60
Slightly Valuable 462 19.10
Moderately Valuable 305 12.61
Extremely Valuable 113 4.67
Total 2418 99.98
frequencies are represented by the figures in parentheses 
within the different cells.
Table 22
Comparison of Obtained Frequencies with Those 













Fo 1538 462 305 113 2418
Fe 604.5 604.5 604.5 604.5 2418
X2 = 861.083***
df = 3 P at .05 = X2 t 7.815
***Significant at the .05 level of confidence
41
The analysis of data shows that the responses 
obtained differed considerably from those expected in an 
equal probability situation. This was interpreted to 
mean that the teachers preferred one of the ratings 
categories.
ANALYSIS OF NINTH GRADE TEACHERS’ RESPONSES 
ACCORDING TO TEACHERS' ZONE, REGIONS,
AND YEARS OF EXPERIENCE
A secondary purpose of the study was to determine 
whether any differences in the teachers1 evaluation of 
the books could be attributed to the effect of three 
variables--zone, region and years of experience.
Distribution of Ninth Grade Teachers'
Responses by Zone
Table 23 shows the distribution of teachers' 
responses by school zone. An examination of this table 
shows that over sixty percent of both rural and urban 
teachers preferred the "of no value" alternative.
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Table 23

































Total 1538 462 413 185 2418
Percent of total in each category:
63.61% 19.11% 12.61% 4.67% 100.00%
A Chi-Square test was used to determine whether a 
significant difference in teachers' evaluation of the 
books resulted when teachers were classified according to 
school zone. Table 24 shows both the observed and the 
theoretical frequencies. The theoretical frequencies 
are represented by the figures in parentheses within the 
different cells.
An analysis of the data revealed that the 
obtained Chi-Square of 14.279 was large enough to indicate 
that the number of teachers' responses in each rating 
category could not be attributed to chance.
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Table 24
Chi-Square Test of Independence Between the
Teachers' Evaluation of the Books and the
Teachers' School Zone
Rating Category








Urban (636.69) (191.25) (126.26) (46.77)
630 222 108 41 1001
Rural (935.64) (281.05) (185.54) (68.74)
908 240 197 72 1471
Total 1538 462 305 113 2418
X2 = 14.279***
df = 3 P at .05 = X2 >. 7.815
***Significant at the .05 level of confidence
Distribution of Ninth Grade Teachers'
Responses by Years of Experience
The number of responses which appeared in each 
rating category in terms of teaching experience is given 
in Table 25.
Analysis of the data for each individual group 
shows that the largest number of responses appeared in 
the "of no value" category of response regardless of the 
teachers' differences in years of experience.
A Chi-Square test was used to determine whether a 
significant difference in teachers' evaluation of the 
books resulted when the teachers were classified
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Table 25
Distribution of Ninth Grade Teachers'












1 to 5 455 153 113 46 767
59.32% 19.94% 14.73% 5.99% 37.72%
6 to 10 573 182 111 32 898
63.80% 20.26% 12.36% 3.56 % 37.14%
11 or more 510 127 81 35 753
67.72% 16.86% 10.75% 4.64% 31.14%
Total 1538 462 305 113 2418
Percent of total in each category:
63.61% 19.11% 12.61% 4.67% 100.00%
according to years of experience. Table 26 shows both the
observed and the theoretical frequencies. The 
theoretical frequencies are represented by the figures in 
parentheses within the different cells.
An examination of Table 26 shows a Chi-Square of 
17.207. This value was large enough to indicate that the 
difference in number of responses in each rating category 
could not be attributed to chance.
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Table 26
Chi-Square Test of Independence Between
the Teachers' Evaluation of the Books




































Total 1538 462 305 113 2418
X2 = 17.207***
df = 6 P at .05 = X2 > 12.592
***Significant at the .05 level of confidence
Distribution of Ninth Grade Teachers'
Responses by Region
When classified by regions, the number of teachers' 
responses under each category shows a preference for the 
"of no value" category. These results are shown in Table 
27.
A Chi-Square test was used to determine if 
teachers' evaluation of the books were significantly 
different when teachers were calssified according to 
educational regions. Since various cells from Humacao, 
Mayagiiez and Arecibo had a theoretical frequency of less 
than five, these regions were not considered in testing
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Table 27













Arecibo 162 60 30 11 263
61.59% 22.81% 11.40% 4.18% 10.87%
Caguas 452 106 90 28 676
66.86% 15.68% 13.31% 4.14% 27.95%
Humacao 63 37 23 4 127
49.60% 29.13% 18.11% 3.14% 5.25%
Mayaguez 87 25 14 4 130
66.92% 19.23% 10.76% 3.07% 5.37%
Ponce 442 160 75 38 715
61.81% 22.37% 10.48% 5.31% 29.56%
San Juan 332 74 73 28 507
65.48% 14.59% 14.39% 5.52% 20.96%
Total 1538 462 305 113 2418
Percent <of total in each category:
63.61% 19.11% 12.61% 4.67% 100.00%
the hypotheses. Table 28 shows both the observed and
the theoretical frequencies for the Caguas, Ponce, and
San Juan regions. The theoretical frequencies are 




Chi-Square Test of Independence Between the











Caguas (436.7) (121.1) (84.8) (33.5)
452 106 90 28 676
Ponce (461.8) (128.1) (89.7) (35.4)
442 160 75 38 715
San Juan (327.5) (90.8) (63.6) (25.1)
332 74 73 28 507
Total 1538 462 305 113 2418
X2 = 19.941***
df = 6 P at .05 = X2 £ 12.592
***Significant at the .05 level of confidence
Analysis of data resulted in a Chi-Square of 
19.941. This value was large enough to indicate that the 
differences in the teachers' evaluation of the books 
could not be attributed to chance.
Chapter 5
SUMMARY, CONCLUSION AND RECOMMENDATIONS
SUMMARY
The primary purpose of this study was to determine 
how valuable Spanish teachers judged their books to be in 
helping students attain certain objectives proposed by 
the Department of Education for the Seventh, Eighth, and 
Ninth grade Spanish Literature Program. A secondary 
purpose was to determine whether any differences in the 
teachers' evaluation of the books could be attributed to 
the effect of the three variables--zone, region, and 
years of experience considered in the study.
The sample was limited to one hundred forty-nine 
teachers representing twenty-one school districts and 
fifty-eight public intermediate schools. A total of 
twenty-eight books were evaluated by the teachers. Three 
questionnaires, each utilizing a list of books and 
objectives and a Likert-type scale, were constructed to 
provide measures of teachers' perceptions of the books. 
During the Spring of 1977 questionnaires for the study 
were distributed among the randomly chosen sample of 




The overall value of each book was calculated by 
performing a series of summations. For this study, a 
valuable book was defined as one whose composite mean 
value equalled or exceeded 2.5 on a 4.0 point scale. A 
non-valuable book was defined as one whose composite mean 
value fell below 2.5. A Chi-Square test was the 
statistical procedure used to determine whether significant 
differences in teachers’ evaluation of the books existed 
when teachers were classified according to school zone, 
region, and years of experience.
The overall evaluation of the books showed that 
Spanish teachers found none of their books valuable in 
helping students attain the objectives proposed by the 
Department of Education for the Seventh, Eighth, and Ninth 
grade Spanish Literature Program.
When teachers were classified according to zone, 
a significant difference in teachers' evaluation of the 
books was found only for grades eight and nine. In both 
grades, rural teachers preferred the "of no value" 
category of response over the "slightly valuable" choice 
while urban teachers preferred the "slightly valuable" 
entry over the "of no value" category.
When teachers were classified according to region, 
a significant difference in teachers' evaluation of the 
books was found for all grades. In grade seven, teachers 
from Ponce and San Juan favored the "of no value" 
category of response over the "slightly valuable" entry,
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while teachers from Caguas preferred the "slightly 
valuable" option. In grades eight and nine, teachers from 
Ponce and Caguas preferred the "of no value" category 
over the "slightly valuable" choice, while teachers from 
San Juan preferred the "slightly valuable" option.
When teachers were classified according to years 
of experience, a significant difference in teachers' 
evaluation of the books was found only for grades eight 
and nine. For grade eight, those teachers with the most 
years of experience preferred the "slightly valuable" 
category over the "of no value" choice, while in grade 
nine, those teachers with the most years of experience 
preferred the "of no value" category over the "slightly 
valuable" option.
Although a difference in teachers' evaluation of 
the books was found when teachers were classified 
according to zone, region, and years of experience, the 
difference existed only between the number of teachers 
choosing the "of no value" response over the "slightly 
valuable" category.
CONCLUSION
The major conclusion that can be drawn from this 
study is that Spanish teachers in Puerto Rico feel that 
the books used in the schools are not useful for meeting 
the objectives proposed by the Department of Education
for the Seventh, Eighth, and Ninth grade Spanish 
Literature Program.
RECOMMENDATIONS
On the basis of the present study the following 
recommendations are made:
1. New curriculum materials for the Spanish 
Literature Program should be developed.
2. Teacher participation in the evaluation of 
curriculum materials should be encouraged.
3. Further research should be undertaken to 
evaluate the textbooks being used at other grade levels 
in the Spanish Literature Program.
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SEVENTH, EIGHTH, AND NINTH GRADE OBJECTIVES 
FOR THE LITERARY PERIODS AND MOVEMENTS UNIT
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Seventh, Eighth, and Ninth Grade Objectives for the 
Literary Periods and Movements Unit
Grade Level
Objectives Seventh Eighth Ninth
1. Identify the indigenous theme as a manifestation of 
of Romantic literature in Puerto Rico and Spanish 
America. X
2. Identify the characteristics of Costumbrismo in the 
Spanish narrative. X
3. Identify the characteristics of Costumbrismo in the 
Puerto Rican and Spanish American narrative. X
4. Understand that the characteristics of literary 
movements are always reflected in the literature 
and history of a country. X
5. Identify the peculiarities of the Romantic 
movement in Puerto Rico and Spanish America. X X
6. Identify the characteristics of Realism in the 
Spanish narrative. X X
7. Compare Realism with Romanticism. X X
8. Explain why Realism is a reaction to Romanticism. X X





10. Observe the interrelationship between the Realistic 
and Romantic elements in Puerto Rican and Spanish- 
American literature. X X
11. Identify the characteristics of Costumbrismo in 
the Spanish narrative. X X
12. Identify the characteristics of Costumbrismo in 
the Puerto Rican and Spanish-American narrative. X X
13. Understand that the characteristics of literary 
movements are always reflected in the literature 
and history of a country. X X
14. Observe the influences of classical Greek and 
Roman literature on the art, philosophy and 






San Juan, Puerto Rico
Estimado (a) compaiiero (a) :
Conociendo el interes que como maestro tienes en 
la preparacioh y utilizacion de material educativo 
disenado con el fin de ayudar a nuestros estudiantes en 
el logro de los objectivos senalados por el Departamento 
de Instruccion para el area de Espanol, solicito tu 
cooperacion.
Este estudio tiene como proposito el conocer tu 
opinion en relacion a los libros que utilizan tus 
estudiantes en el logro de aquellos objetivos relacionados 
con los Periodos y Movimientos Literarios asignados a tu 
grado.
Obedece el mismo, a mi interes como maestra y al 
tener que completar esta servidora los requisitos para 
el grado de Doctor en Filosofia en Educacioh con 
concentracion en curriculo e instruccion en la 
Universidad del Estado de Luisiana.
Para fines del estudio utilizaremos un cuestionario. 
Las contestaciones al mismo son completamente anonimas.
Por favor, contesta cada pregunta lo mas precisamemte 
posible.




Lester C. Colon de Vega
LCCV/fii
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QUESTIONNAIRE FORM A B C
I. BASIC INFORMATION
A. GRADE 7 8
B . ZONE Urban Rural
C. REGION San Juan Caguas
Ponce Humacao
D. YEARS OF EXPERIENCE: Five or less
Six to ten 
Eleven or more
II. TEACHER APPRAISAL OF THE SPANISH BOOKS
Directions for completing the book evaluation form:
Evaluate each book in terms of your opinion as to its 
relative value in helping your students attain each of 
the objectives proposed by the Insular Department of 
Education for the study of Literary Periods and Movements 
for your grade level.
Listed below are a number of possible ratings for your 
textbooks. Respond according to the following scale:
1 Indicates that YOU THINK the book is OF NO VALUE
2 Indicates that YOU THINK the book is SLIGHTLY 
VALUAEL E .
3 Indicates that YOU THINK the book is MODERATELY 
VALUABLE.







Evaluate each book in terms of its value in




Respond by circling the appropriate number 
which appears to the right side of each
......... wW  W   w  PQ hJW  < 3  P QP Q  W  < 3BOOK: < d  !=W  < 3
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -  W  >  .p > t*
OBJECTIVE: This book will help your >j w  h3
~  J  L_J F hstudents to: h  <3O  MS O W s1. Identify the indigenous theme as a ^ h  q  h
manifestation of Romantic literature o  co s w
in:
a. Puerto R i c o  1 2 3 4
b. Spanish A m e r i c a  1 2 3 4
2. Identify the characteristics of 
Costumbrismo in the Spanish
narrative 1 2 3 4
3. Identify the characteristics of 
Costumbrismo in the:
a. Puerto Rican literature 1 2 3 4
b. Spanish American literature . . .  1 2 3 4
4. Understand that the characteristics 
of literary movements are always 
reflected in the literature and
history of a c o u n t r y  1 2 3 4
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QUESTIONNAIRE
Evaluate each book in terms of its value in
helping your students in the attainment of the following
objectives.
Grade 8 Respond by circling the appropriate number 
which appears to the right side of each 
objective.
wP  w  w pa p- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -  P  <j pq
pa &  <3< P  P
. . ^w  c  >p > >*p pc w POBJECTIVE: This book will help your >  p  h
students to: 0  w  p-jP O P
1. Identify the peculiarities of the p p §  ><
Romantic movement in: o  p  s  w
a. Puerto R i c o ...................... 1 2 3 4
b. Spanish A m e r i c a .................  1 2 3 4
2. Identify the characteristics of
Realisms in the Spanish narrative . . 1 2  3 4
3. Compare Realism with Romanticism . . 1 2  3 4
4. Explain why Realism is a reaction
to R o m a n t i c i s m ...................  1 2 3 4
5. Understand the peculiar linguistic
trends of R e a l i s m .................  1 2 3 4
6. Observe the interrelationship between 
the Realistic and Romantic elements 
in
a. Puerto Rican Literature........  1 2 3 4
b. Spanish American Literature . . .  1 2 3 4
7. Identify the characteristics of 
Costumbrismo in the Spanish




8. Identify the characteristics of 
Costumbrismo in the:
a. Puerto Rican Literature . . . .
b. Spanish American Literature . .
9. Understand that the characteristics 
of literary movements are always 
reflected in the literature and 
history of a country...............
wP ww PQ pp <3 PQPQ P <3<3 P PP <3 PP > <3w < >p >p P >-•<3 >-• W P> P H
O HP 3 §WP O w PH p E-JPn P S X3O CO s W
1 2 3 4
1 2 3 4
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QUESTIONNAIRE
Evaluate each book in terms of its value in
helping your students in the following obejctives.
Grade 9 Respond by circling the appropriate number 
which appears to the right side of each 
obj ective.
w----------------------------------------------------  h J W
W  PQ i-J
i-J ^9 PQBOOK: g 3 g
^ d----------------------------------------------------  J  >  <
W > >4
OBJECTIVE: This book will help your §j ^ *r*
students to: > kJ eh wH SO W M W1. Observe the influence of classical 53 ^ q  h
Greek and Roman literature on the (x, cJ Q  X
art, philosophy and literature of o ^ s w
Spanish A m e r i c a ......................  1 2 3 4
2. Identify the pecularities of the 
Romantic movement in:
a. Puerto R i c o ......................  1 2 3 4
b. Spanish A m e r i c a .................. 1 2 3 4
3. Identify the characteristics of
Realism in the Spanish narrative . . 1 2  3 4
4. Compare Realism with Romanticism . . 1 2  3 4
5. Explain why Realism is a reaction
to R o m a n t i c i s m ......................  1 2 3 4
6. Understand the peculiar linguistic
trends of R e a l i s m .................... 1 2 3 4
7. Observe the interrelationship between 
the Realistic and Romantic elements 
in the:
a. Puerto Rican Literature......... 1 2 3 4
b. Spanish American Literature . . .  1 2 3 4
Grade 9
QUESTIONNAIRE (CONTINUED)
8. Identify the characteristics of 
Costumbrismo in the:
a. Puerto Rican Literature ......... 1
b. Spanish American Literature . . .  i
9. Identify the characteristics of 
Costumbrismo in the Spanish 
narriative ..........................  1
10. Understand that the characteristics 
of literary movements are always 
reflected in the literature and 







CRITERIA USED FOR THE EVALUATION OF 
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Rodriguez Bou, Ismael. Problemas de educacion en Puerto 
Rico. Division de Investigaciones Pedago”gicas, 
Consejo Superior de Ensenaza, Universidad de Puerto 
Rico, 1947 (p. 110-111).
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